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About RTT
Reach to Teach works to support the provision of 
educational opportunities to children in India by 
improving the quality of primary education. The key 
focus at Reach to Teach is on improving quality of 
teaching and learning outcomes in the primary 
education space.

We put the child at the centre of what we do and 
our interventions are structured accordingly. From 
being conceived as a short-term project to reach 
under-served children in remote areas, Reach to 
Teach has been a journey of learning, evolution and 
constant reinvention. Today Reach to Teach works 
directly with state governments in India at a policy 
impact level, building upon its extensive work with 
communities at the field level.
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At Reach to Teach we believe that 
every child has the right to a quality 
education. 

We know that children learn best 
when they are safe, happy and 
engaged.  

Stakeholders across the system – 
government, schools, teachers and 
leaders, and communities – have an 
important role in creating the best 
possible conditions for learning.  

Our work with partners across the 
system puts the child at the centre. 

Mission
We strive to improve education outcomes 
by making learning joyful, working with 
governments, partners, parents and 
communities, with foundational learning 
skills at the core.

Vision
Every child will have access to quality 
education to enable them to become 
confident social citizens with improved 
life chances.
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Strategic Shift 2019-2020 National Footprints 2021
Partnership with Government of Gujarat - 2019 
Based on learnings from its extensive field level engagement, 

RTT moved to a more strategic engagement at the systemic 

level. In February 2019, RTT signed a Memorandum of 

Understanding with the Government of Gujarat to strategically 

support the Education Department in state/system-wide reform 

programmes, focusing on school accreditation, institutional 

support to Gujarat Council of Educational Research and Training 

(GCERT), the School Leadership Institute and the Command-

and- Control Centre for Schools, which functions as the nerve 

centre for the department. Based on our work with the 

Government of Gujarat, RTT has become the designated 

Academic Partner for the Government of Gujarat’s Mission 

Schools of Excellence, supported by the World Bank and Asian 

Infrastructure Investment Bank (AIIB) under the name ‘Gujarat –

Outcomes for Accelerated Learning (GOAL)’. The vision of this 

project is to transform the educational environment of 

government schools by providing world-class civil and digital 

infrastructure, adopting best teaching-learning practices, and 

building capacity of the teachers. 

From 2021 onwards, RTT has diversified its geographical 

outreach and has engaged with the Government of Haryana to 

set up an end-to-end Accreditation Framework. We will continue 

expanding our geographical presence in the next two to three 

years and aim to work across 5 or 6 core States. The valuable 

work that RTT has been doing over the years has been funded 

by the Larry Ellison Foundation. This unstinting support has 

helped us evolve into a well-established organisation working at 

the policy level with State Governments. 

3

Our Journey 
The Beginning
Reach To Teach began in 2003 as a ‘giving back’ gesture when 

Sanjeev Gandhi, a professional of Indian origin from the United 

Kingdom decided that he wanted to do something for his home 

State, Gujarat in India. Reach To Teach started as a project to 

take basic education to out-of-school tribal children in remote 

parts of Gujarat. In November 2006, Sanjeev established and 

became the CEO of The Doorstep Education Trust, allowing the

organisation to acquire grants to run the project. 

In July 2007, the organisation's name was changed to Reach To 

Teach (RTT), an entity registered with the Registrar of 

Companies for England and Wales as a Company Limited by 

Guarantee. 

Building 2007-2015
From 2007 onwards, RTT focussed on enrolling and keeping 

children in schools, partnering with a local NGO, Bhasha. 

Until 2015, we continued to ensure children attended schools 

regularly by setting up learning resource centres within schools 

and providing education specialists to support community para 

teachers*. To enable this, we partnered with organisations such 

as Centre for Environment Education, Kutch Nav Nirman 

Abhiyan, and Gram Vikas Trust. 

Expanding 2015-2019
Direct School and Community Support
After almost a decade of working in the field, RTT shifted from 

child-based interventions to engaging with teachers and 

communities to create scale and impact. We launched the 

School Improvement Programme and Education & Community 

programme in 2015 in three districts of Gujarat – Bharuch, Kutch 

and Morbi – covering 260 schools and impacting 27000 children, 

260 head teachers and 750 teachers. 

2
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Programme Design & 
Delivery Approach

Situational Analysis
Desk research, stakeholder 
engagement & consultations 
Understand the context, 
strengths and areas of 
improvement (to prioritise 
NEP tasks)

Needs Assessment and 
Baseline
> Use insights from available 
reports, assessment and other 
performance data
> Competency evaluation 
against performance 
standards
> Agree on baselines

Programme Design
> Co-design programmes and 
operating models involving 
relevant stakeholders
> Co-develop the Monitoring 
and Evaluation framework(s) 
(embedded into the design)

Programme 
Implementation

> Deploy/ engage 
resources and experts 

> Support in identifying 
and engaging relevant 
technical/ technology 

partners

Programme Review and 
Iteration

> Ongoing monitoring, data 
analysis and project reporting 
> Periodic structured reviews 

& field visits
> Identify gaps and course 

correction
Impact Evaluation

Impact evaluation as 
per the programme 

embedded MEL 
framework

5

Capacity building of teachers, head 
teachers and system officials with a 
focus on FLN

Academic partner of World Bank’s 
biggest education project in India: 
Schools of Excellence project in 
Gujarat

Our programme design approach 
focuses on alignment with the 
recommendations in the National 
Education Policy (NEP) 2020 especially 
in RTT’s core focus areas of Accreditation, 
Continuous Professional Development 
and Community engagement

RTT brings in significant international 
exposure to good practices in education, 
especially our learnings from UK 
(including OFSTED)   and our past 
collaborations with leading Institutions 
like London School of Economics

Monitoring, Evaluation, Learning (MEL) 
and documentation informed by incisive 
data analysis

Programme management and governance

Our approach to strengthening teaching 
and learning supports achieving 
Sustainable Development Goals (SDGs) 
by integrating the essence of SDGs 4 
(Quality Education), 10 (Reduced 
Inequalities) and 17 (Partnership for the 
Goals)

A collaborative approach engaging 
closely with the State Education 
Department for needs analysis, design, 
delivery and review of programs/ 
interventions

Value Proposition
Academic Expertise

Alignment with NEP 2020

International Exposure

Collaborative Approach

Operations Expertise

Alignment with SDGs

4
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Accreditation

An external, objective validation 
of school quality and student 
achievement is a powerful tool 
that improves quality of education 
and fosters continuous school 
improvement 

NEP Recommendations

Key Characteristics of Accreditation 
to enable improvement

>  NEP has recommended a robust system for accreditation  
     and setting up an independent, State-wide, body called the 
     State School Standards Authority (SSSA)

>  The SSSA will establish a minimal set of standards based on 
      basic academic and administrative parameters

>   The framework for these parameters will be created by the 
      SCERT in consultation with various stakeholders, especially 
       teachers and schools. 

>  To improve the quality of teaching and learning in the 
     school to continually improve educational outcomes.

>  Process of empowering schools and teachers to 
     understand their own performance, leading to 
     continuous self-improvement

>  An accreditation system needs to be relevant, 
     transparent, objective and actionable.

>  Quality assurance processes ensures that schools and 
     communities perceive accreditation as a valuable, 
     credible, reliable and valid process.

>  A continuous and collaborative process, involving 
     stakeholders at all levels leading to incremental 
     improvements.

6

A robust framework is 
key to success of 
school accreditation 
and needs to focus on 
areas that are critical to 
drive improvement.
RTT has worked closely with OFSTED UK’s inspectors  
\to develop a framework and approach. Using global 
best practices, we contextualise our work to suit the 
priorities of the states. 
 

Interventions 
and Support

Technical
Expertise

Framework &
checklist design

Consultation 
Workshops for

Design

Operational Process
detailing and MEL

approach development

Data Analytics
and reporting

Training of system officials

Training needs assessment
Content Development
Training programs planning
Training Delivery and Handholding
Review and Feedback

Data  Management and Analysis

School Allocations for visits
Analysis of data of inspected schools 
QA and finalization of  data analysis
School Report card design and issuance 
Recommendations for school improvement

Programme Management

Deploy dedicated PMU team
Support for suitable tech enablement
Program management to ensure adherence to timelines
Documentation of processes, SOPs and guidelines
Concurrent monitoring & program review 

7



Accreditation

An external, objective validation 
of school quality and student 
achievement is a powerful tool 
that improves quality of education 
and fosters continuous school 
improvement 

NEP Recommendations

Key Characteristics of Accreditation 
to enable improvement

>  NEP has recommended a robust system for accreditation  
     and setting up an independent, State-wide, body called the 
     State School Standards Authority (SSSA)

>  The SSSA will establish a minimal set of standards based on 
      basic academic and administrative parameters

>   The framework for these parameters will be created by the 
      SCERT in consultation with various stakeholders, especially 
       teachers and schools. 

>  To improve the quality of teaching and learning in the 
     school to continually improve educational outcomes.

>  Process of empowering schools and teachers to 
     understand their own performance, leading to 
     continuous self-improvement

>  An accreditation system needs to be relevant, 
     transparent, objective and actionable.

>  Quality assurance processes ensures that schools and 
     communities perceive accreditation as a valuable, 
     credible, reliable and valid process.

>  A continuous and collaborative process, involving 
     stakeholders at all levels leading to incremental 
     improvements.

6

A robust framework is 
key to success of 
school accreditation 
and needs to focus on 
areas that are critical to 
drive improvement.
RTT has worked closely with OFSTED UK’s inspectors  
\to develop a framework and approach. Using global 
best practices, we contextualise our work to suit the 
priorities of the states. 
 

Interventions 
and Support

Technical
Expertise

Framework &
checklist design

Consultation 
Workshops for

Design

Operational Process
detailing and MEL

approach development

Data Analytics
and reporting

Training of system officials

Training needs assessment
Content Development
Training programs planning
Training Delivery and Handholding
Review and Feedback

Data  Management and Analysis

School Allocations for visits
Analysis of data of inspected schools 
QA and finalization of  data analysis
School Report card design and issuance 
Recommendations for school improvement

Programme Management

Deploy dedicated PMU team
Support for suitable tech enablement
Program management to ensure adherence to timelines
Documentation of processes, SOPs and guidelines
Concurrent monitoring & program review 

7



Continuous 
Professional 
Development

NEP recommends in-service teachers 
and Principals to participate in at least 
50 hours of continuous professional 
development (CPD) every year. CPD 
opportunities should include latest 
pedagogies regarding foundational 
literacy and numeracy, formative and 
adaptive assessment of learning 
outcomes, competency-based 
learning, etc.

We work with State Education Departments on the 
development of a skilled, motivated, and competent workforce.
 
This is accomplished through
>  Assessment of needs 
>  Goal setting and working with system officials to develop   
     plans to deliver on the goals
>  Co-developing and delivering programmes which cover the 
     professional development for head teachers, teachers and 
     other system officials like cluster and block resource 
     coordinators. 

Our framework is  informed by global good practises and 
incorporates behaviour change frameworks from the 
Department of Psychological and Behavioural Science at 
London School of Economics. Assessment (both formative and 
summative) is important hence, teachers are trained on how to 
conduct accurate and comprehensive assessments and to use 
the assessment information to adapt instructions and plan for 
remediation programmes. 

Working with the state, RTT’s interventions help schools in 
developing improvement plans with a clear focus on outcomes.  
It helps schools and state level officials monitor the delivery of 
outcomes as well as the impact of improvement plans.
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CPD is based on an 
objective identification 
of needs to align with 
state priorities and 
improve learning 
outcomes
We support state officials to design and develop targeted 
professional development programs for each of the key roles 
drawing on global best practices and our local experience, 
combined with expertise in effective behaviour change to 
deliver this support and help states to achieve their goals.
 

Ongoing monitoring, review 
and feedback based on 
improvement in learning 
outcomes and performance 
standards

Agree performance 
standards

Baseline to identify 
and prioritise needs

Develop a CPD 
plan embedding MEL

Implement CPD

Teachers

1.  Promote high quality teaching and learning practices 
     focused on improving outcomes
2. Creating inclusive classrooms and schools; creating 
     an environment that is learner - centred and supports 
     learning for all
3. Understanding how concepts are learned and 
     misconceptions are resolved
4. Effective use of assessment, data and strategies to 
     accelerate learning and progress for all

Head Teachers

1.  Recognise that the key function of a school and all those 
     employed in it is to enable children to learn and progress
2. Ensure children of school going age attend school regularly
3. Recognise and share effective teaching and learning 
     strategies seen in their school
4. Use assessment data and evidence to  monitor and identify 
     needs at school and drive improvement

System Officials

1.  Develop and apply skills to support teachers and head 
     teachers to improve their practices
2. Use assessment data and evidence to  monitor and 
     identify needs at school and drive improvement
3. Facilitate peer networks for teachers and head teachers 
     to scale good practices and develop learning communities
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Framework to 
Strengthen 
Community 
Engagement

Over the past 10 years, RTT has 
developed bespoke strategies and 
interventions for effective engagement 
and ownership of parents, SMCs and 
other community stakeholders in early 
learning, which are currently being 
replicated at scale by Gujarat 
government, to improve enrolment, 
attendance, transition and retention.

NEP advocates for greater engagement between schools and 
communities. This can be achieved by focusing on three key 
areas:

>  Strengthening SMCs, which are a statutory body 
     envisioned as the basic unit of decentralized school 
     governance. 

>  Collaboration of Parents, local authorities, community 
     influencers and school staff for overall school improvement 
     by contributing to
         - Shared vision and mutual accountability
         - Improved enrolment, attendance and retention
         - Positive influence on learning outcomes 
         - Safe and conducive learning environment within
            schools and community

>  Parents’ active engagement in children’s education 
     (support in home learning, ensuring regular attendance 
     etc.) has been proven to positively influence learning

RTT community engagement programmes are in complete 
alignment with NEP 2020 recommendations and are focussed 
on supporting the above three areas through design of 
frameworks to enhance both school and parental 
accountability.

10

Areas of Focus

Toolkits, Frameworks 
and Resources

Capacity building 
of System officials 

Strengthening 
of SMCs

Parental 
Engagement 

Effective Data 
Management

Toolkits, Frameworks and Resources

Co-develop tools, frameworks (for e.g. parental 
engagement framework), toolkits ( for schools to 
engage communities), procedures/SoPs, and 
resources

Parental Engagement

Provide guidelines and frameworks for parental 
engagement while designing and rolling out 
educational interventions which require engagement 
of parents

Capacity building of System officials 

Design capacity building programs for HT, CRCs
and other system officials to carry out community 
engagement interventions and support schools in 
engaging communities

Effective Data Management

Support setting up mechanisms for effective data 
driven decision making through design of robust 
school development plans and effective 
implementation and monitoring processes, which 
are  informed through intensive engagement with 
model SMCs

Strengthening of SMCs

1.  Design training programmes to energize and capacitate 
     SMCs to participate actively in functioning of school and 
     in ensuring greater accountability 

2. Setting up hub SMCs to demonstrate contextualized and 
     effective frugal innovation practices and sharing learnings 
     and insights for state level scaling up

11



Framework to 
Strengthen 
Community 
Engagement

Over the past 10 years, RTT has 
developed bespoke strategies and 
interventions for effective engagement 
and ownership of parents, SMCs and 
other community stakeholders in early 
learning, which are currently being 
replicated at scale by Gujarat 
government, to improve enrolment, 
attendance, transition and retention.

NEP advocates for greater engagement between schools and 
communities. This can be achieved by focusing on three key 
areas:

>  Strengthening SMCs, which are a statutory body 
     envisioned as the basic unit of decentralized school 
     governance. 

>  Collaboration of Parents, local authorities, community 
     influencers and school staff for overall school improvement 
     by contributing to
         - Shared vision and mutual accountability
         - Improved enrolment, attendance and retention
         - Positive influence on learning outcomes 
         - Safe and conducive learning environment within
            schools and community

>  Parents’ active engagement in children’s education 
     (support in home learning, ensuring regular attendance 
     etc.) has been proven to positively influence learning

RTT community engagement programmes are in complete 
alignment with NEP 2020 recommendations and are focussed 
on supporting the above three areas through design of 
frameworks to enhance both school and parental 
accountability.

10

Areas of Focus

Toolkits, Frameworks 
and Resources

Capacity building 
of System officials 

Strengthening 
of SMCs

Parental 
Engagement 

Effective Data 
Management

Toolkits, Frameworks and Resources

Co-develop tools, frameworks (for e.g. parental 
engagement framework), toolkits ( for schools to 
engage communities), procedures/SoPs, and 
resources

Parental Engagement

Provide guidelines and frameworks for parental 
engagement while designing and rolling out 
educational interventions which require engagement 
of parents

Capacity building of System officials 

Design capacity building programs for HT, CRCs
and other system officials to carry out community 
engagement interventions and support schools in 
engaging communities

Effective Data Management

Support setting up mechanisms for effective data 
driven decision making through design of robust 
school development plans and effective 
implementation and monitoring processes, which 
are  informed through intensive engagement with 
model SMCs

Strengthening of SMCs

1.  Design training programmes to energize and capacitate 
     SMCs to participate actively in functioning of school and 
     in ensuring greater accountability 

2. Setting up hub SMCs to demonstrate contextualized and 
     effective frugal innovation practices and sharing learnings 
     and insights for state level scaling up

11



Disaster 
Preparedness 
and Systemic 
Resilience

Enabling Students Engagement with 
Learning. In times of disaster, education 
takes a back seat as energy and 
resources are focused on the recovery 
of livelihoods and shelter.  Our DPRR 
programmes aim to ensure that children 
affected by any kind of disaster are 
engaged in a safe and protected 
environment while families cope with the 
loss of shelter and livelihoods.

Policy recommendations

1. National Education Policy, 2020 emphasizes on making 
disaster education, an integral part of the curriculum. 

2. National Policy for Children, 2013 advocates, training of school 
staff, state and district official on school safety and disaster 
preparedness. Additionally, it stresses on child-centred 
disaster risk reduction in the local context.

3. National Policy on Disaster Management, 2009, highlights the 
need for structural and non-structural safety in  schools and 
educational institutions; awareness and capacity building of 
communities for disaster preparedness, risk reduction and 
curricular reform to include disaster management as a subject. 

This program aims to

Ensure continuity of engagement of children through activity-
based learning processes in safe and protected environment
Strengthening state's capacities to design and implement 
programs to ensure a minimum level of quality, access and 
accountability for education in situations of crisis/disasters 
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Program's Key Pillars

Enabling and 
enriching 

interventions 
customized 

to state’s needs

Community 
Engagement for 

Continuing 
Education 
Initiative

Strengthening 
data system and 

process for 
education in 

disasters

Enable Curriculum 
Reform to integrate 

education for 
disaster 

preparedness

Inter-Agency 
Collaboration and 
Policy Alignment  - 
NEP, NPDM, NSSP

Disaster Preparedness Interventions and Core Focus Areas

System officials, head teachers trained on school safety, 
and disaster preparedness Teachers and community 
youth trained on alternative mediums for learning

Continuing education through community based inclusive 
and safe initiatives especially during and post emergencies. 

Enable peer learning through robust learning resources

Design systems and processes for engagement of community 
in DPR Strengthen and support  SMC and School Disaster 
Management Committee.

Integrate school disaster management plan in School 
Development Plans Community awareness programs. 

Design of user-friendly and inclusive robust toolkits and 
resources focused on

1. Strengthening school safety initiatives 
2. Teacher and student education on DPR
3. Alternative learning solutions to address learning needs 
     of children
4. Modules and materials for capacity building

Robust state-wide data management system to

Inform preparedness across all levels

Monitoring of community-based education
 initiatives and solutions. 

Collaborate with existing forums, technical 
agencies, system officials and relevant 
authorities  for research based contextualized 
solutions and resources. 

Education Response for engagement of children 
in disasters

Rapid Emergency Assessment
Design and support state in rapid education 
need assessment of disaster affected learners 
and mapping of areas of support

Alternate Mediums for continuity of 
learning in Disasters
Support in rolling out need-based learning 
solutions for disaster affected learners e.g., 
School in a box, home learning kit, home based
recreational activities etc.
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Our Programmes

Gujarat

Education and Community Programme(ECP)
The Education and Community Programme ran between 2015-
19 and was the organization’s flagship programme and 
combined community engagement and teacher capability 
development with the following key objectives:
> Ensure children of school going age attend school regularly
> Help parents and communities understand the importance 
    of regular attendance in improving children's learning 
    outcomes and build community ownership of the 
    attendance programme
> Promote high quality teaching and learning practices that 
    feed through to improved education outcomes
> Support professional development of government teachers 
    (GTs) and leadership development of head teachers (Hts)

By working in close collaboration with local NGO partners (in 
Bharuch with Gram Vikas Trust (GVT), in Kutch with Kutch Nav 
Nirman Abhiyan (KNNA), in Morbi with Center for Environment 
Education (CEE) and in Bhachau with Cohesion Foundation 
Trust (CFT)), government stakeholders, local communities and 
schools, ECP aimed to improve learning outcomes for all pupils 
through the following interventions.

Education and Community Programme 
led to a direct impact across 230 schools, 
56,000 children, 1500 teachers and 230 
headteachers and indirectly reached out 
to 100,000 teachers and 3,500 community 
volunteers.

Impact
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School Accreditation Programme
As part of the MoU with the Education Department in Gujarat, 
RTT initiated the school accreditation programme in March 2019 
with the following key objectives:
> Design and development of a  robust accreditation 
    framework, system and processes with greater emphasis on 
    the quality of teaching and learning
> School evaluation to be carried by out qualified school 
    inspectors using a standard checklist with the support of a 
    quality assurance team
> Robust data analysis for key trends and insights from the 
    accreditation data including school report cards and 
    dashboards at state/ district/block/cluster level.

Design Phase
(2019)

Understand needs & consult 
stakeholders post signing of MoU

Agree on an operating model

Provide resources for PMU

Assist GSQAC in hiring & training 
of SIs & QA team

Co-create accreditation framework

Design & run a pilot

Develop SOPs & guidelines 
and  develop QA processes

Facilitate roll-out of school inspections 
till Mar 2020 (pre-Covid-19)

Identify technology platforms 
and selection of IT vendor

Coordinate overall programme 
management 

Design a template for school report card

Data analysis and insights

Facilitate re-initiation of school 
inspections post Covid after analysis of
re-usability of framework

Generation of actionable insights 
through data analytics and visualisation

Prepare revised checklists 
(google forms) for data collection

Suggest areas for school improvement

Put QA processes in place and 
oversee application development

Facilitate program review & provide 
timely reports (incl. school report 
cards)

Operational Phase
(2020)

Consolidation Phase 
(2021- till date)

First cycle of School Accreditation for all 
32,500 schools in Gujarat was completed 
in July 2021 (delayed due to covid-19 
disruptions) and school report cards 
released

Status

Key Support Areas

Second cycle of accreditation has also 
been completed now and the data 
analysis is currently being done 

Scope of the programme is now being 
expanded to cover secondary schools as 
well. The framework is under 
development in consultation with the 
state core group on accreditation
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RTT is the Academic and Technical Support Unit for the SoE programme supporting in designing and 
implementing the academic, community and planning components of the programme spread across 4 key 
result areas (RAs) and 7 delivery linked indicators (DLIs) as described below

Result Areas Delivery linked indicators (DLIs

RA1: Institutionalizing decentralized stakeholder owned 
planning systems   
RA 2: Improving foundational learning outcomes at the lower 
primary level             
RA 3: Strengthening teacher development and school-based 
assessments for classroom performance 
RA 4: Improving learning environment in schools 
RA 5: Facilitating resilient recovery from COVID-19

DLI 1. Stakeholder owned planning systems institutionalized
DLI 2: Performance grants to schools to incentivize improved 
outcomes
DLI 3. Improved foundational learning outcomes at the lower 
primary level
DLI 4. Strengthened teacher development for classroom 
performance
DLI 5. Improved learning environment in schools and teacher 
education institutions
DLI 6. Improved learning assessment systems for focused 
remedial programs
DLI 7. COVID-19 response strategies built in for systemic 
resilience 

Other Areas of Support
In addition to these programmes, RTT has been supporting the 
education department in Gujarat through resource-based 
support for design of textbooks, assessments (both Periodic 
Assessment Tests (PATs) and Semester Assessment Tests 
(SATs), training of teachers, system officials. RTT has also been 
working with the Director of Primary Education’s office to 
improve enrolment, attendance, transition and drop out rates 
across the Government primary schools.
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Schools of Excellence Programme
Mission Schools of Excellence, funded by the World Bank, 
Asian Infrastructure and Investments Bank (AIIB) and The 
Government of Gujarat, to improve the quality of education 
by transforming 20,000 Government Primary Schools, 
Secondary & Higher Secondary Government as well as Grant 
in Aid Schools by 2025.

One book,
one pen,
one child and
one teacher can
change the world
Malala Yousafzi
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Our Programmes

Haryana
Accreditation Programme
Reach to Teach (RTT) has signed a three-year memorandum of 
understanding (MoU) with the Haryana Directorate of 
Education to execute recommendations from the National 
Education Policy 2020 addressing the establishment of 
standards for public school education.

Areas of Support

>  Setting up PMU (Programme Management Unit) (three 
     resource support i:e Program Management, Data and 
     Accreditation)

>  Co-designing/ developing School Quality Assessment and 
     Accreditation Framework (SQAAF) with State Council of 
     Educational Research and Training (SCERT), and DSE 
     (Department of School Education) core working group. 

>  Support in setting up State School Standards Authority 
     (SSSA)

>  Capacity building of system officials for effective 
     implementation of the programme

>  Support in the development of an operating model, e.g. 
     identification of resources for undertaking inspections, 
     requirement generation for any tools to be developed

>  Development of Standard Operating Procedures/ FAQs/ 
     Communication plan and any other document needed for 
     the program

>  Development of processes for carrying out QA activities 
     under the program

>  Developing templates for school report cards

TEI Programme

 Haryana Department of School Education has requested that 
RTT assist the state with accrediting private Teacher Education 
Institutions (TEIs) that provide a two-year diploma course in 
pre-service teacher education.
The TEIs program is currently in discussion with DSE and the 
Director of Elementary Education for a process agreement. RTT 
will develop the operating strategy in conjunction with the core 
team in accordance with state officials' requirements.
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Design

Supporting SCERT in developing SQAAF 
(support would include making an 
available comparison of various 
accreditation frameworks and 
identifying key domains for inclusion, 
and creating a checklist)

Support in the development of an 
operating model, e.g. identification of 
resources for undertaking inspections, 
requirement generation for any tools to 
be developed

Development of Standard Operating 
Procedures/ FAQs/ Communication plan 
and any other document needed for the 
program

Support in the identification of 
resources for Quality Assurance (QA)

Development of processes for carrying 
out QA activities under the program

Training and capacity building of system 
officials (support would be limited to 
design and development of content and 
facilitation of training)

Developing templates for school report 
cards

Data analysis and quality assurance

Identifying actionable insights

Provide support to the schools to work 
and school development plan and 
actionable around improvement areas 

Capacity building of system officials 

Operationalize Post-inspection

The programme is split across three distinct phases as outlined below

Alignment areas with Department of School Education 

Program Management set up in March 2021 and multiple 
workshops with relevant stakeholders for co-designing the 
accreditation frameworks for TEIs and Schools. 

Agreements on design principles
>  All private and public schools will be accredited 

>  Schools will go for self Evalution this year including TEIs 
     and 2% of the schools will be selected for piloting. 

>  Technology  based solutions to manage scale of operations
          - A web-based application 
          - SSSA website 
          - Mobile application for external validation

Stakeholder Consultations

>   Formed state-level committees to gather input, 
     suggestions, and experiences on developing schools and 
     TEIs frameworks
>  Conducted two state-level workshops with state 
     stakeholders including officials from the school education 
     department, State Council of Educational Research and 
     Training (SCERT), DIETs (District Institutes of Education 
     Training), Block Institutes of Education Training (BITE), 
     Private Schools, mid cadre officials, head teachers etc. 
>  Four members experts committee formed and had three 
     consultations with them on drawing framework design  
>  Visits made to SCERT, DIETs, BITE, GETTI (Government 
     Elementary Teacher Training Institute) and Schools by RTT 
     team to consult different stakeholders
>  Visit made to Bureau of Indian Standards (BIS) to 
     understand school standardization process and design of 
     tools 

Work done so far
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Work done so far
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Framework Development
Reviewed and studied various national and international 
frameworks and practices pertaining to Schools and Teacher 
Education Institutions (TEIs) 

Framework drafts have been reviewed through in-person 
workshops with officials and expert committee members at the 
state level 

Schools and TEIs Accreditation framework review meeting took 
place in the presence of the Additional Chief Secretary of 
School Education, Director of Elementary Education, SCERT 
Additional Directors, Additional Director of School Education 
and State Education officers.

Revised school framework and checklist documents have been 
submitted to the department

TEIs framework to be revised and submitted to the state 
separately. 

Next Steps
The State Accreditation Resource group will be formed for co-
design, training, and implementation support. 

Orientation and training will be conducted for ARG and school 
heads

A pilot study will be conducted in 2% of the sample schools 
followed by the pre-testing of tools and framework in selected 
schools 

Submission of the pilot study report and sign off for the 
program rollout in all  government and public schools in Haryana 
i.e. 23764 schools 

After required consultations with the state education 
department, In the next academic year 2022-23, RTT will 
evaluate taking interventions from other thematic areas like 
Continuous Professional Development (CPD), Frameworks to 
strengthen Community Engagement and Home Learning to the 
state of Haryana.  
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Sector 43, Golf Course Road
Gurugram, Haryana-122002
India

reach-to-teach.org


	Page 1
	Page 2
	Page 3
	Page 4
	Page 5
	Page 6
	Page 7
	Page 8
	Page 9
	Page 10
	Page 11
	Page 12
	Page 13
	Page 14
	Page 15
	Page 16
	Page 17
	Page 18
	Page 19
	Page 20
	Page 21
	Page 22
	Page 23
	Page 24

